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LEVEL 7

Belgrano
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YUMMY!
Thank you, Natalia Izcovich!

Belgrano



05
LAYOUT & DESIGN / DISEÑO DE REVISTA: info@estudiopandg.com

The Magical and the Real

JUNIOR 2 / Thank you, Valeria Pizzuto!

Belgrano



06

LCB events and outings

Cute crafties in Flores

The pink house
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The little prince

Cute crafties in Callao

Marco polo
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Natural science museum

The Beatles museum
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Friends 
and more
Quilmes

 Maxi is my best friend because he is honest and tells you the truth in a friendly way. He is 
generous and friendly. When I’m in need of love he gives me care and attention. He is usually 
positive, he is kind and patient and doesn’t get angry. I have good times with him
Nico De Albuquerque

Cata is a really good friend because when I have a problem or when I am very sad, she always 
listens to me and gives me some advice. I think she is honest and if you need something she 
is generous and shares everything she has. Catalina is very special for me because we have 
been together for many years now and shared a lot of moments. I know that if I need love 
she gives me care and attention. She has a lot of qualities, if I have to tell you I will probably 
never finish!
Agustina Nuñez

Franco is my best friend because he’s been my friend since I was four years old. We have a 
lot of things in common and he is a very honest person and a good listener. He will be able to 
listen to me for hours and he always tells me to keep calm and he tells me what to do. He is 
a very reliable person which enables me to feel sure that he is not going to tell anyone about 
the things I tell him. He is like my brother.
Nico Martinez

Why is Abigail my friend? We’ve been together for so long that I don’t know how my life 
before her was. She is honest and a good listener and I know I can trust her. I’ll be always 
there for her and it doesn’t matter if we don´t see each other every often. When we meet 
again everything is the same.
Camila Pastrana

My best friend is Pato. I’ve known him since I was four. He is a really good friend because 
he was always with me. Now we don’t usually see each other because he moved to another 
place, so he changed schools. But every “Friend’s Day” we meet again. I remember that the 
first day he moved he invited me to his new house. I was there for four days, it is a really big 
house. My family loves him his loves me too.
Augusto Rego De Seves

Friends become our chosen family
INTERMEDIATE 2

Can you guess the story and the song 
hiding behind them?

INTERMEDIATE 2 & ADVANCED 1

Say it with emojis

Check what we have done and how we have used ICTs in our project!!
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Work 
and Fun in Lanús

May 25th

Gonzalo Cami and Azul

PREPARATORY Miss Melody

Cami, Azul, Enzo, Maxi, Lara, Ivo 
and Gonza

Saving Water ProjectCHILDREN 03 Miss Marina

Bahia, Candela, Thiago and Ian.

CHILDREN 01

Jaz, More, Jose, Mile, More, Fran, Brian and Thiago
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Miss Mechi

PREPARATORY

Miss Julieta

My House

CHILDREN 01                My picture DictionaryGoodbye Level 01, Welcome Level 02

CELEBRATIONS!
Working Hard LEVEL 01

LEVEL 08- SUPERIOR
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Games
Villa Crespo
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Alcara Lucas, Espinal Stefani,  Perez Compagnoli Priscilla, Ponce Mia, Ramos Ariana, Espinoza Natalia

Brown Bears in Barrio Norte
KINDER / TUE-THU 16:15 Teacher: Antonella Cetera
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Last June I had a chance to deliver a short seminar on the 
use of Literature in the EFL class.
Here are some of my final notes. Enjoy!
Ivana Gambarrutta - Co-editor

THEORY
Reading literature is important in the EFL-classroom for several 
reasons. 

1. Reading works of literature may help develop proficient readers. 
Since working with English literature means that students have 
to read significant amount of texts, literature is a source of 
input for the learners, and a way of “acquiring” the language, as 
opposed to “learning” it. 

The theory of the “acquisition-learning distinction” was first 
introduced by Krashen (1982). 
The first way, acquisition is a subconscious process where learners 
know that they are using the language for communication, but 
they are not conscious of how they acquire it. This process is also 
described as “picking-up” a language, which is usually compared 
to how children acquire their mother tongue.
The other way to develop competence in a second language is 
by learning the rules of a language (grammar, syntax, semantics, 
and  phonology among others), knowing them and being able to 
talk about them. 
Literature may broaden students’ vocabulary, and make it 
clear to them how words can be used in many different ways in 
different contexts. Also, it offers examples of how grammar is  
used in the target language. 
 
2. Literary texts can also be used as an end in themselves, since 
an aim of the subject is for students to experience the joy of 
reading. If students find reading to be fun and enjoyable, it is likely 
that they will read more. If they read a lot, they will be introduced 
to experiences and cultural meetings they may never encounter 
in real life. 
Kramsch claims that  “literature’s ability lies in representing the 
particular voice of a writer among the many voices of his or her 
community and thus to appeal to the particular in the reader”. 
This is related to Bakhtin’s theory of double-voiced discourse, 
which claims that any utterance or expression reflects not only the 
voice of the speaker, but also the discourse of which he is a part. 
When reading a literary text, the reader is communicating with 
the whole speech community of the target language as well as 
with the individual voice of the author. 
The reader’s response to the text is based on his own individual 
background and on his background as a member of a specific 
speech community. 

In this dialogue with the text, the student develops his view 
of the world, and the way he sees himself and his own speech 
community from a new perspective. 

Literature is therefore:
❖ significant in the development of Bildung ( “a way of 
gaining knowledge and personal insight” );
❖ key to developing intercultural competence;
❖ valuable in foreign language learning because it offers 
authentic material, and
❖ is a fundamental aesthetic experience to students. 

From a perspective of second language learning, literary texts 
can serve as language models 
❖ to help expand vocabulary;
❖ to structure sentences and paragraphs; 
❖ to understand the use of stylistic devices. 

But, most importantly:
:-) Good literature has the power to let the reader enter a new 
world, where the images he sees and the ideas he develops are 
found somewhere between his own imagination and that of the 
author.
:-) Literature can make people engage with stories, which again 
makes them eager to communicate what they have read.
:-) Literature gives us opportunity to discover and evaluate the 
world around us, literature can be interesting and enjoyable to 
talk about, and thus there is potential in working with literature 
in the English class.
:-) Literature broadens the individual’s horizons, and provides an 
insight into the various aspects of the human condition.
:-) Literature in a foreign language gives a unique window into 
different cultures. 
:-) Literature can promote creativity, social skills, and the ability 
to think critically.

Since literature makes it easier to put oneself into the position of 
others provides access to other ways of seeing the world, which 
can make pupils develop new ways of seeing both Self and Other 
and then opens up for interaction with the Other. 

Since the 1980s, literary texts have been valued not only for their 
rich and poetic language, but also because they are considered 
to offer a communication situation which is close to authentic 
because they “represent the personal voice of a culture”.

Bildung is a German term which was originally related to the 
concept of cultivating man’s abilities in the image of God. Bildung 
concerned shaping or reshaping oneself as a human being in 
order to become a better person, to strive for perfection. 

In the Age of Reason the concept of Bildung received a new 
meaning. It was now connected to a person’s level of education 
and knowledge. Literature is essential in the development 
of Bildung, because literature represents important cultural 
knowledge and experience. 

This leaves the teacher with an enormous responsibility as they 
must find a balance between choosing between the Literary 
Canon or cross-cultural or newly released literature. 

Choosing a text: 
Teachers must make informed decisions on what their students 
should read. 

Very young learners (ages 4 to 9)  are in the process of defining 
their identity. One of the characteristics for this reader group 
therefore is that they are often narcissistic and will compare 
themselves to the characters in a book. Identifying with and 
relating to particular individuals is easier for them than with the 
general issues raised. 

Young readers (ages 10 to 15/16)
- look for inspiration from the characters in the story, by reflecting 
on their abilities, motives and feelings,  and comparing them with 
their own. 
- expect the world of fiction to be much like the real one, where 
characters have flaws, where life is complicated, and where the 
limits between right and wrong are blurred. 
- love books where they have to think in order to  find what is 
hidden in the text. 

16-18-year-olds are usually referred to as the “crossover” or semi-
adult group, who are in the process of becoming more confident 
and mature and probably most sophisticated and ambitious 
readers of all.  They will probably be interested in stories or 
novels which are newly published and/or award-winning and 
which display real problems in which there are no simple 
solutions.  Within this age group the choice should be appealing 
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to both teenagers and adults, as students are in the process of 
growing into adulthood and therefore want to read novels which 
discuss themes which make them re-evaluate and rethink their 
immediate emotions and reactions. The Bildungsroman which 
raises issues such as growing up, parents, authority and the 
future is highly recommended for this age group. 

Literature teaching in perspective: 

The historical-biographical method:  
For a long period of time the author and their context were 
teachers’ and students’ centre of attention and they both tried 
to understand a work of literature from its creation in time 
and space. Literary works were believed to be the result of the 
different social, political and economic circumstances of its time. 
The biographical method was interested in how insight into 
the life of the author could increase one’s understanding of his 
works. The aim was to discover the author’s intention behind the 
work of literature. 

New Criticism 
The New Critics of the 1950s were opposed to the former method 
since the historical perspective was only limited to  the author 
and their times. The main idea proposed by New Criticism was 
that a work of literature is essentially independent of its author 
and its context. Relevant figures of New Criticism were T.S. Elliot, 
I.A Richards, Cleanth Brooks and W. K Wimsatt. 

The New Critics encouraged a type of reading focused on 
literary form and language and how these were used to attain 
literary effects. The analysis should be made without taking into 
account the reader, the background of the text, or questions 
such as the social and political conditions during the time the 
work was written. The text should be understood purely on 
the basis of itself.  The New Critics were particularly interested 
in poetry. In this period students were supposed to learn the 
correct reading of a text, offered by the teacher, who in turn had 
their interpretation from critics or experts on the subject.  In this 
approach, the reader’s role was purely passive and the reading 
process was receptive, instead of receptive and productive and 
the same time.

Reception theories 
As a reaction against the New Critics and the historical-
biographical approach, reception theory and reader-response 
theory appeared where students could engage actively with the 
text. These theories stress the the text itself  and what the reader 
may contribute to its meaning. The reader is seen as actively 
responding to texts. Significant figures within this approach are 
Wolfgang Iser, Umberto Eco, Roland Barthes and Stanley Fish. 

In The Act of Reading (1978), Iser states that in all literary texts 
there are elements of indeterminacy; literature has what he calls 
‘gaps’ or ‘blanks’ of meaning which must be filled by the reader.  
Any work of fiction or poetry contains gaps, and they are left 
open to personal or subjective interpretation by the  reader. The 
reader brings to the text his experience and culture and creates 
his own meaning of it. 

Since every reader is different, each text will carry multiple 
meanings, based on the reader’s pre-knowledge and cultural 
background. A ‘communication’ between the text and the reader  
happens where the reader becomes active in the process, as they 
are  trying to decode the text. The reader  is motivated to read  
because they need to discover what might be meant from what 
is not said. 

Since the reality of a literary text lies within the reader’s 
imagination, it opens up a possibility for the reader to place 
himself within a story and for him to interpret it in his own way. 
This means that the reader will learn not only about what he 
is reading, but also about himself as he explores other worlds. 
Therefore, the more gaps there are, and the more meaning the 
reader can add to the text, the more effective this learning process 
will be. As a result, the students can learn about themselves and 
the world, while learning a language with interest and motivation 
to do so.

Today, teachers use a combination of approaches to reading 
literature; teachers vary their methods and focus depending on 
the text they have chosen. 

The present:  
Research shows that about three quarters of ESL teachers  and  
students enjoy teaching and reading short stories the most,  
followed mostly  by novels. For a teacher, time is essential: 
reading a novel requires extensive time in the classroom, while  
a short story can be  approached in a single lesson, perhaps two. 

Thus, it may be easier to motivate pupils to read a short story than 
a novel. These may be arguments for why most of the teachers 
prefer teaching short stories. On the other hand, teaching novels 
allows the students to focus on one story and one set of themes 
at a time. Moving from one text to the other, which happens when 
a teacher tackles several short stories,  sometimes challenges 
attention span and ability to focus. 

Poems are third among what teachers  usually enjoy teaching. 
The advantage of a poem is that, like a short story, it does not 
take up  more than one class to read. Nevertheless, responding 
to a poem is a more complex process which requires more time. 
While in short stories and novels there is a storyline  that students 
can follow more or less easily, this is not the case with poems. 
Learners must consider language, content, rhythm, meter, 
symbols, metaphors and other literary devices much more often 
in poems than in novels and short stories. 
An additional challenge is that New Critical tradition of finding 
one correct interpretation  may scare pupils into thinking 
poetry is difficult or boring. However, if teachers allow students 
to contribute with their own personal interpretations, poetry 
lessons may become far more attractive than what both teachers 
and students may believe them to be. 

Plays are last on the list of choices in the EFL classroom .  As 
plays are no longer a part of popular culture, most students are 
not likely to pick one up on their own and  it may be difficult for 
a teacher  to motivate a pupil to read a play rathern than a  short 
story, a novel or a poem.

To round off, what are some of the benefits of using literary texts 
in the  EFL classroom?
❖ Language/vocabulary/syntax;
❖ Interpretative and reading skills;
❖ Oracy and writing skills;
❖ Learning about culture and gaining new perspectives 
on important issues;
❖ “Bildung” and cultural competence;
❖ Development of critical skills;
❖ Enjoyment.
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